
RUTH COHN: THEME 
CENTRED INTERACTION Page 30

DAVID DIAMOND: 
ACTIVISM OF INSIGHTS Page 36

WOLFGANG DIETRICH: PEACE 
EDUCATION INNSBRUCK Page 42

M
A

G
A

Z
IN

E

MANY 
PEACES 

VOLUME 7
2018 - 01

PEACE
EDUCATION



Many Peaces Magazine - Volume 7 - 2018 - 01

Published by Paul Lauer,
 Rettenberg 106, 8441 Fresing, Austria

Editorial: Alexa Cuello, Theresa Gottschall, 
Isabelle Guibert, Adham Hamed, Paul Lauer, 

Mayme Lefurgey and Manon Roeleveld

The Many Peaces Magazine is made possible by the financial support 
of cooperation partners, sponsors and donors. 

If you would like to support our project, please contact us: magazine@manypeaces.org

M A G A Z I N E . M A N Y P E A C E S . O R G



Many Peaces Magazine #7

T A B L E  O F  C O N T E N T S                                         

GUEST COMMENT                                                                       6
by Hilary Cremin

EDITORIAL STORY                                                                      9
by Manon Roeleveld

CONFLICT TRANSFORMATION AROUND THE WORLD                                                                   

GOOD EDUCATION?                                                                   12
Teaching in Two Opposite Sides of the World, 
by Putri Kitnas Inesia and Matthias Scharpenberg

THE FLOOR IS OPEN                                                                   15
Refl ections on Open Floor Conscious Dance Practice 
and Peace Education, by Hanne Tjersland

INTEGRATION REVISIONED                                                      18
Synergies of Peace Th rough Intercultural 
Dialogue and Participation, by Julia Felder

ELICITIVE PEACE WORKERS                                                                                                           

THE VIBE OF PEACE-MAKING                                                   24
Th e Valuable Asset of an Excursion in the Field 
of Peace Education, by Clara Maier and Elisabeth Wilgermein

PEACE THINKERS                                                                                                                            

RUTH COHN                                                                              30
Th eme Centred Interaction as a Response to War, 
by Veronika Lex

MANY PEACES INTERVIEWS                                                                                                          

RODRIGO AYARZA                                                                     32
An Uruguayan Peace Worker, interviewed by Alexa Cuello

DAVID DIAMOND                                                                      36
A Conversation on Activism of Insights,
by Oliver Rizzi Carlson and Luiza de S. Oliveira

15

24

30

36



Editorial 

                                        

PEACE AND CONFLICT STUDIES RESEARCH                                                                                                                    

ALL IS WELCOME HERE                                                            42
Peace Education and the Innsbruck School of Peace Studies,
by Wolfgang Dietrich

RESTRICTIONS AS RESOURCES                                               44
Facilitation from an Expressive Arts Perspective,
by Aylin Vartanyan Dilaver

ELICITIVE EDUCATION                                                              48
Peace Education and the Elicitation of Meaningfulness,
by Luís Bravo

A CALL FOR ACTION                                                                 52
by the Peace Studies Fund

RECONCILIATION                                                                      56
Heela Najibullah’s book reviewed by Fatma Haron

NEW MASTERS OF PEACE                                                        58

APPENDIX                                                                                                                                       

CALL FOR CONTRIBUTIONS                                                     66

THE EDITORIAL TEAM                                                               68

ABOUT OUR MAGAZINE                                                           70

ART                                                                                                                                                  

ARTIST OF THE VOLUME                                                            7
Drawings from Cairo, by Tilly Sünkel

MANY INSIGHTS                                                                      56
Photo Essay, Egypt 2017 – Impressions and Insights,
by Sezan Eyrich and Julian Mandler

42

48

56

7



32 - Many Peaces Magazine #7

Rodrigo Ayarza started working at the beginning of the nine-

teen-nineties as a social educator with poor communities in the 

outskirts of Montevideo. “In those spaces, there were always dif-

fi cult situations of human rights violations and confl icts popping 

up, so the question of how to tackle those situations with diff er-

ent methods eventually led me to study peace education.”

Th at search took him to pilgrim to Spain, Sweden, Peru, Israel and 
the USA, amongst other places, collecting experiences and ap-
proaches as well as diving deeper in the realm of peace and confl ict 
transformation. Rodrigo’s main fi eld of work currently is the edu-
cation system and its multiple confl icts. For the last twenty years, 
Uruguay has witnessed huge changes in terms of the violence ex-
perienced by children and adolescents, specifi cally in middle-high 
schools according to a study published by Nilia Viscardi et al in 2015, 
titled “De la violencia a la participación y la convivencia: acerca de la 
constitución política de los adolescentes como sujetos de derechos en 
las instituciones educativas del estado”. Th e idea of the adolescent as 

©
 M

arcelo C
a

sacu
berta

B E Y O N D  T H E  E P I S O D E
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being violent and representing a source of school conflicts has been 
normalized. Following Viscardi’s study, the institutional responses 
have therefore focused on restoring the security, applying sanctions, 
hiring more police officers in the schools and more psychologists 
and psychiatrists, thus medicalising the answer to conflicts.

According to Rodrigo, “in Uruguay, a violent episode occurs in a 
school and the analysis only revolves around the episode. But there 
is a great difficulty to see beyond that and to take into account 
everything that happened before and contributed to the episode. If a 
student throws a stone and breaks a window glass in the school, the 
school authorities rarely take the time to think of the circumstanc-
es and actors that influenced the decision of the student to react 
that way. Sometimes, it is due to a lack of tools and training. Other 
times, the reason is a lack of time and the pressure to show up with a 
“solution”. Time is certainly a relevant factor in how conflicts within 
schools are tackled. People tend to react, to do something, anything, 
instead of first stop, take a moment to sit down and analyse the con-
text and what has just happened.”

Rodrigo proposes another way to do conflict work in schools. “The 
idea is to always give room and time to analyse the episode, to em-

pathise with the different perspectives to arose, to promote creativity 
and dialogue, so as to transform the situation.” 

“The levels of polarisation are high, the points of view are radical 
in that sense: everything is white or black, everything that the “oth-
er” does is wrong; ergo, any proposal coming from the other side is 
discredited and discharged. So, part of my work - inspired by Led-
erach - is always to analyse all the actors involved in the situation, to 
identify credible actors in each “side” with the capacity to dialogue 
with the “others”. In Uruguay, we always look for the wrongdoer. 
Something happens and people look for someone to blame right 
away. And then, they look for a sanction to apply to that wrongdo-
er. Whether the conflict is amongst students themselves or between 
students and professors, or even between professors and parents, 
people try to, first of all, identify someone to blame and then find 
a “solution” in the form of a sanction.  The guilty one is sanctioned 
and punished and, that way, the conflict is solved.”  

“I do not want to be unfair, for there are some exceptions to that. 
There are indeed teachers who, despite their not having the for-
mal knowledge, intuitively do interesting things because they are 
engaged with trying to move away from the pattern “wrongdo-

People tend to react, to do something, 
anything, instead of first stop, take a 
moment to sit down and analyse the 
context and what has just happened.



with a small group of students who come up with ideas about what 
kind of confl ict they want to act out and we help them to set up the 
play. Th e key is to represent something common and well-known 
to them. Once, for example, the students of a middle-high school 
decided to stage a physical fi ght between two students during the 
break, something very common in that school. Th e “actors” (a group 
of students and teachers) were the only ones who were aware that the 

fi ght was a play. So, the break start-
ed, everyone was in the school yard 
and suddenly a fi ght started between 
two female students. Aft er a while, 
other student-actors surrounded the 
two girls and harangued them (as 
they usually would do). More stu-
dents came close to the circle to wit-
ness the scene, others kept distant, 
until two teacher-actors separated 
the two girls by taking them into 
separate rooms for them to calm 
down and wait for their sanctions. 
Th e break ended and everyone went 
back to their classrooms. Th en, ac-

tors and facilitators split and went class by class to discuss what had 
just happened, analyse the students’ and teachers’ diff erent attitudes 
and behaviours, and open a dialogue about other possible ways to 
approach a similar situation in the future. Th e whole institution 
participated in the debate and was given an opportunity to engage, 
interact and think about diff erent ways to do things” 

Th e approach varies from school to school and, according to Rodri-
go’s experience, there is no recipe. Th e key is to listen to the parties, 
analyse their discourses, perspectives, positions, and then try out 

er-sanction”. But also, the problem is that those teachers are some-
how isolated in their eff orts. Th e institutions where they work do 
not take their ideas forward. Somehow, the institutional culture 
within the education system expects that teachers limit themselves 
to teach their subject. So, what is missing for me is a space within 
the institutions to really engage and systematically work on the 
diff erent confl icts. We need to give ourselves the time and space 
to work on the confl icts, we need 
diff erent actors to articulate those 
spaces of refl ection in schools and, 
mostly, we need to spread the vision 
that those spaces are useful and 
highly needed.”

“Usually, we work with the diff erent 
parties: teachers, authorities and stu-
dents especially. But, at some point, 
we bring all the parties together, for 
eventually that is key in the process 
to transform things. We promote 
many instances of dialogue between 
the adults and the youth, putting 
aside the syllabus for a while, focusing on listening to the many per-
spectives and dialoguing. And so, perhaps one day a week, they do 
not evaluate the performance on maths or history, but instead en-
gage in analysing how their week was in terms of active listening, of 
engagement with the group, of solidarity and teamwork.”  

“We also promote the use of diff erent artistic expressions like theatre 
and photography. Invisible theatre is a technique we use quite oft en. 
Th at is, aft er working for some weeks on identifying diff erent actors 
to promote refl ection and dialogue, we set up a secret play. We work 

We need to give ourselves the time 
and space to work on the confl icts, 

we need diff erent actors to articulate 
those spaces of refl ection in schools 
and, mostly, we need to spread the 
vision that those spaces are useful 

and highly needed.
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what could get more resonance amongst them. “In another mid-
dle-high school, I worked with a photographer and proposed a pho-
to debate with the students. There, tensions existed amongst the dif-
ferent groups, which would eventually lead to situations of physical 
aggression. The school was located in one of the poorest neighbour-
hoods of Montevideo and these students experienced many dep-
rivations in their daily lives. When we started talking to them, we 
realised that behind the aggressions and tensions there were topics 
of distrust and fear. Fear of losing resources, people they trust, the 
space they had in the school, etc. We held a series of workshops with 
them and offered them to make a photo story to reflect upon all the 
topics we had discussed and analysed together. Some of them chose 
to make a series of photos in the main stairs of the school where 
students from the different groups often meet and where tensions 
arose. As you can see in the pictures, the tensions are represented by 
a cord that is being pulled by the two groups.” 

“Other group discussed the feelings of loneliness, emptiness and 
confusion after an aggression. In reference to it, they started fac-
ing a big wall. The sequence of photos ended up as an invitation to 
see beyond that wall: Who are those on the other side? The photo 
debate was a fruitful opportunity to listen and reflect on the differ-
ent perspectives, to name the conflict with words, to develop many 
narratives thereof, to look at the “other” and to even allow oneself to 
see the many commonalities (or similarities) that exist with those 
“others”. Lederach talks about sowing seeds; and that is what we have 
done. We sowed the seed. Then, a certain time is needed to see the 
sprouts. It is a long-term kind of work which requires patience and 
perseverance.”

RODRIGO AYARZA is an Uruguayan peace worker. He 

holds a postgraduate degree in Peace Culture and Conflict 

Transformation from the Autonomous University of Barcelo-

na and a master’s degree in Education Policies from CLAEH, 

Uruguay. He works with adults and children in conflict 

transformation and peace education across the country. He 

also is the author of several publications on peace education. 

Contact: roayarza@yahoo.com

web: www.rodrigoayarza.com

©
 M

ar
ce

lo
 C

a
sa

cu
be

rt
a

Many Peaces Interviews - 35 



Many Peaces Magazine - Volume 7 - 2018 - 01

Published by Paul Lauer,
 Rettenberg 106, 8441 Fresing, Austria

Editorial: Alexa Cuello, Theresa Gottschall, 
Isabelle Guibert, Adham Hamed, Paul Lauer, 

Mayme Lefurgey and Manon Roeleveld

The Many Peaces Magazine is made possible by the financial support 
of cooperation partners, sponsors and donors. 

If you would like to support our project, please contact us: magazine@manypeaces.org

M A G A Z I N E . M A N Y P E A C E S . O R G



VOLUME 7
2018 - 01

“EDUCATION HAS ALWAYS BEEN A MORAL ENTERPRISE. 
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“TODAY, I STILL SEE EDUCATION AS A WAY TO WALK TOGETHER 
THROUGH AN ENVIRONMENT THAT SUPPORTS AND 

CHALLENGES PERSPECTIVES, NOT AS A MORAL CONCEPT.”
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